UMFCnPN 


GOALS 
OF  BASIC 
EDUCATION 


c.i 


Interim  Edition 
1975 


335.8 
22 
3 
32 

575 


JRR    HIST 


■ 
■ 


EDUCATION 

CURRICULUM 
EDUCATION  UBRART 


Digitized  by  the  Internet  Archive 

in  2012  with  funding  from 
University  of  Alberta  Libraries 


http://archive.org/details/goalsbasicedg1to1275albe 


37o, 
if  7 
fir/- 


GOALS 

OF 

BASIC  EDUCATION 


Grades  1-12 


(Interim  Edition) 


/dlbcria 


EDUCATION 
1975 


COVER  DESIGN 

The  cover  design  is  by  Suzanne  Grieve,  Commercial  Art  32, 
student  at  St.  Joseph  Composite  High  School,  Edmonton. 
Suzanne's  teacher  is  Mr.  Hank  Zyp. 


ACKNOWLEDGEMENTS 

The  development  of  a  statement  of  goals  of  basic  education  began  to  pick  up  momentum 
in  the  mid  '60's.  Development  began  with  a  committee  on  organization,  aims  and  objectives  of 
elementary  education.  Parallel  activities  for  secondary  education  began  early  in  1969.  In 
March  of  that  year  a  conference  on  "Charting  Directions  for  Change"  was  held  to  determine 
goals  and  strategies  for  elementary  education.  From  that  time  on,  concentrated  efforts  were 
continued  at  both  levels.  After  individual  statements  for  elementary  and  secondary  schooling 
had  been  developed,  it  was  decided  to  structure  a  joint  committee  in  May,  1972.  The  latter 
committee  was  responsible  for  this  statement,  which  is  based  substantially  on  the  work  of  the 
former  committees. 

In  making  acknowledgements  to  these  committees,  with  their  changing  membership,  an 
arbitrary  decision  has  been  made  to  select  1969  as  the  base  year  for  committee  identification. 
This  decision  should  in  no  way  detract  from  the  contributions  of  persons  who  were  active  prior 
to  that  time  or  who  joined  the  activities  at  a  later  date.  To  all  contributors  sincerest  thanks  are 
extended. 

ELEMENTARY  COMMITTEE  (1969) 

J.W.Carlton  K.  D.Nixon 

K.  Chernowski  Sister  M.  Phillips 

B.C.  Honert  N.  M.Purvis 

J.  Kilgannon  P.  Quinlan 

C.  D.  Ledgerwood  M.  Thornton 

W.  S.  Lencucha  E.  A.  Torgunrud 

Prior  to  the  structuring  of  the  above  committees  the  efforts  of  E.  Callbeck,  E.  Church, 
I.  Goresky,  D.  Massey,  and  J.  McBurney  are  recognized.  In  addition  M.  Bruce,  I.  Hastings 
and  E.  Townend  should  be  cited  for  their  later  membership  and  contributions. 


in 


SECONDARY  COMMITTEE  (1969) 

G.  L.  Berry  W.  Kruger 

E.  H.  Bliss  R.G.  Mcintosh 

R.H.Cunningham  J.  B.  Moquin 

E.  K.  Hawkesworth  S.  N.  Odynak 

J.  S.  Hrabi  R.  B.  Staples 

J.  W.  James  D.  D.  Taylor 

In  the  fall  of  1969  two  students,  J.  Dinning  and  M.  Hauck,  along  with  two  trustees, 
A.  Kritzinger  and  S.  Wearmouth,  were  added  to  the  membership.  These  new  voices  made 
significant  contributions.  At  the  close  of  the  year  two  departmental  representatives, 
N.  Andruski  and  E.  A.  Torgunrud  became  members. 

ELEMENTARY  AND  SECONDARY  COMMITTEE  (1972) 

M.  Bruce  J.  Moquin 

J.  James  L.  R.  Tolman 

W.  Kruger  E.  A.  Torgunrud 
W.  Lencucha 


At  the  stage  of  joint  development,  appreciation  is  expressed  for  the  cooperation  shown  by 
R.  Patterson,  Chairman  of  Educational  Foundations,  Faculty  of  Education,  University  of 
Alberta,  for  his  consultative  services  in  identifying  staff  and  functions  to  assist  in  developmen- 
tal activities.  Special  thanks  are  due  P.  Miller  and  A.  Pearson,  staff  members  of  Educational 
Foundations,  for  the  authorship  of  the  basic  document  from  which  this  final  statement  arose. 
Also  we  thank  N.  Kach,  another  staff  member,  for  the  consultative  services  rendered  in  writing 
the  final  version.  R.  Plaxton,  Superintendent  of  Schools,  and  C.  Johnson,  Alberta  School 
Trustee,  provided  significant  input  into  the  content  and  format  of  this  interim  statement,  doing 
so  as  replacement  members  on  the  Joint  Committee. 

Finally,  the  efforts  of  the  Elementary  and  Secondary  Curriculum  Boards  contributed 
much  to  the  revision  and  subsequent  development  at  various  times.  It  is  the  expressed  hope 
that  the  statement  produced  will,  through  its  influence  on  students,  stand  as  a  reminder  of  the 
dutiful  service  provided  by  so  many. 


IV 


TABLE  OF  CONTENTS 

Page 

PREFACE     1 

INTRODUCTION    2 

THE  ENVIRONMENT 3 

NEEDS   5 

GOALS   7 

1 .  Learn  to  Be  a  Good  Citizen 7 

2.  Learn  About  and  Try  To  Understand  the 

Changes  That  Take  Place  in  the  World    7 

3.  Develop  Skills  in  Communication   8 

4.  Learn  How  to  Organize,  Analyze  and  Use  Information 

in  a  Critical  and  Objective  Manner    8 

5.  Learn  To  Respect  and  Get  Along  With  Others     8 

6.  Learn  About  the  World  of  Work   8 

7.  Develop  Management  Skills    8 

8.  Develop  a  Desire  for  Learning 8 

9.  Learn  How  to  Use  Leisure  Time   8 

10.     Practice  and  Understand  the  Ideas  of 

Health  and  Fitness    9 

1  1 .     Appreciate  Culture  and  Beauty  in  the  World    9 

1 2.     Develop  Basic  and  Special  Knowledge  Competencies 9 


VI 


PREFACE 


Purposes 

of 
Goals 


This  statement  of  goals  establishes  the  direction  of  basic  educa- 
tion in  Grades  One  to  Twelve,  inclusive,  for  the  Province  of  Alberta.  It 
is  intended  that  the  statement  will  serve  two  major  purposes:  one,  to 
promote  discussion  with  regard  to  what  is  to  be  done  by  education;  two, 
to  establish  directions  as  to  how  education  is  to  be  accomplished.  In 
addition,  it  must  be  realized  that  a  statement  of  goals  is  neither 
complete  nor  final.  Furthermore,  it  should  be  assumed  that  worthwhile 
goals  are  being  pursued  already. 

Hence,  the  document  is  designed  to  provide  guidance  for  students, 
teachers,  parents  and  members  of  the  public  who  constitute  and  support 
the  educational  endeavour.  In  order  that  the  goals  be  realized  they 
require  translation  into: 

a.  the  kinds,  emphases,  and  amounts  of  information  needed, 

b.  the  learning  styles,  teaching  strategies,  and  evaluation  tech- 
niques which  will  be  most   useful,  and 

c.  the  relationships  among  what  is  known,  felt,  and  acted  upon 
by  those  involved  in  education. 


INTRODUCTION 


Rationale 

for 

Goal 

Clarification 


Developmental 
Cycle 


Despite  its  short  history  on  this  continent,  the  school  has  un- 
dergone remarkable  changes.  In  addition,  it  has  become  universal, 
publicly  supported  and  compulsory  up  to  a  given  age  level.  Its  early 
character  focused  on  reading  and  computational  skills,  and  upon  the 
values  commonly  accepted  by  the  supporting  community.  This  simple 
focus  has  been  altered  by  changing  family  structures,  technologies, 
communication  modes,  and  the  work  and  leisure  patterns  of  life.  These 
have  led  to  a  broad  mix  of  religious,  political,  economic,  social  and 
educational  values  in  the  heterogeneous  communities  which  now 
support  the  schools.  Consequently  we  need  periodic  clarification  of  the 
goals  of  basic  education. 

Such  clarification  can  be  accomplished  through  a  developmental 
cycle.  The  cycle  begins  with  an  assessment  of  the  physical  and  social 
environment  along  with  identification  of  individual  and  societal  needs. 
On  the  basis  of  that  assessment  and  identification  the  goals  for  basic 
education  are  established.  The  goals  in  turn  require  extension  into 
specific  objectives  and  related  programs.  The  cycle  is  completed  by  an 
evaluation  of  the  programs  inclusive  of  the  processes  and  the  structures 
associated  with  implementing  the  program. 

As  indicated  in  the  preface  this  paper  includes  only  an  environmen- 
tal assessment  and  needs  identification  and  concludes  with  a  statement 
of  goals.  The  extension  into  programs,  inclusive  of  evaluation,  becomes 
the  substance  of  continuing  and  future  development. 


THE  ENVIRONMENT 


Consequences 

of 
Change 


Stresses 
Arising  from 
Change 


Among  the  significant  relationships  experienced  in  one's  lifetime 
are  those  involving  people  to  people  and  people  to  things.  For  many,  a 
third  relationship,  that  of  people  to  deity,  is  also  important.  Personal 
competencies  and  motivations  influence  and  are  influenced  by  those 
significant  relationships  within  the  social  and  physical  environments. 

The  pervasiveness  and  rapidity  of  change  in  things,  or 
technological  change,  have  placed  stresses  upon  the  relationship  of 
people  to  each  other  and  of  people  to  things. 

Some  of  the  consequences  of  change  are  given  below: 

1.  Experiences  are  broadened  through  travel  and  the  media. 
Directly  or  indirectly  people  are  brought  face  to  face  with 
a  wide  variety  of  geographical  and  social  environments  each 
with  its  own  distinctive  culture  and  values. 

2.  Broadened  experiences  are  making  us  members  of  the  global 
village,  although  our  allegiances  extend  from  community 
to  province  and  to  nation  before  taking  on  an  international 
dimension. 

3.  Technological  advances  through  automation  may  lead  to 
many  changes  of  occupation  in  one's  life  time.  In  addition, 
emphases  in  work  have  shifted  from  industrial  to  service 
activities,  and  recently  to  increased  opportunities  in  leisure 
time  pursuits. 

4.  Pollution,  unchecked  exploitation  of  non-renewable  resources 
and  other  damage  to  the  natural  environment  have  brought 
about  a  new  sensitivity  to  the  relationship  of  people  to  things. 

Stresses  upon  people  relationships  within  the  structures  of  family, 
church,  school,  community  and  nation  have  been  introduced  by  the 
above  changes.  Responses  to  those  stresses  are  bringing  about  new 
judgements  of  acceptable  behaviour  in  relation  to  the  system  of  values 
undergirding  traditional  roles.  The  changes  in  competencies  and 
motivations  needed  to  meet  those  stresses  are  not  and  cannot  be  as 
pervasive  or  rapid  as  has  been  the  case  with  technological  changes. 

Insatiable  demands  upon  the  natural  environment  threaten  to 
consume,  destroy  or  poison  the  limited  resources  upon  which  life  itself 
depends.  If  used  with  understanding  and  restraint,  resources  of  the 
environment  can,  however,  continue  to  serve  as  a  source  of  food,  shelter 
and  energy  as  well  as  to  provide  opportunities  for  intellectual  and 
emotional  appreciation. 


Stabilizing 
Influences 


Interaction 

of 

Change 
and 
Stability 


As    a    counterbalance   to    change    there    are    forces    supporting 
stability: 

1.  The  basic  function  of  family,  church,  school,  community 
and  nation  will  persist  but  the  relationships  and  structures 
of  each  may  undergo  change. 

2.  Human  relationships  will  continue  to  depend  upon  the  love, 
pleasures  and  claims  of  friendship,  and  upon  the  manifesta- 
tions of  goodwill  and  kindness  to  all  despite  basic  institutional 
changes. 

3.  Concern  for  freedom,  justice,  equity,  tolerance,  honesty 
and  compassion  will  stand  in  opposition  to  tyranny,  injustice, 
inequity,   intolerance,  dishonesty  and  inhumanity. 

4.  Methods  by  which  we  understand  and  order  our  world  and 
the  ways  in  which  we  express  our  understanding  are  likely 
to  persist  notwithstanding  the  explosion  of  knowledge  and 
new  means  of  investigation  and  communication. 

In  short,  a  person's  interactions  with  others  and  things  will  be  a 
blend  of  the  old  and  the  new,  the  changing  and  the  stable  elements  of 
the  social  and  physical  environment.  Therefore,  the  goals  of  education 
should  identify  the  skills,  knowledge  and  personal  development  which 
enable  persons  to  cope  successfully  with  those  interactions. 


NEEDS 

As  previously  stated,  the  goals  of  education  must  meet  the  needs  of 
the  individual  and  of  society.  For  purposes  of  brevity  these  will  be 
identified  as  "individual"  and  "societal"  needs. 

Individual  needs  are  drives  which  arise  from  inside  the  person  and 
impel  the  individual  toward  goals.  Societal  needs  arise  from  outside  the 
person  and  have  their  origin  in  custom,  tradition  and  successful  past 
experience.  The  latter  give  society  its  cohesiveness  and  purpose,  being 
present  and  future-oriented  but  prescribing  acceptable  behaviours  and 
actions. 

Individual  Individuals,    although    characterized    by    a    broad    range    of 

Needs  differences,    have    common    needs.    Maslow's*    theoretical    model 

proposes  a  hierarchy  of  individual  needs  the  most  basic  of  which  must 
be  satisfied,  at  least  to  a  minimal  degree,  before  the  higher  ones  can  be 
met.  Beginning  with  the  most  basic  and  continuing  through  successively 
higher  level  needs  the  hierarchy  is  as  follows: 

a.  Requirements  for  food,  shelter,  clothing,  rest,  health  and 
recreation. 

b.  A  feeling  of  safety,  security,  and  trust  in  relationships  with 
important  others,  such  as  family,  friends  and  teacher(s). 

c.  A  feeling  that  one  is  cared  about  by  others,  that  they  are 
sensitive  to  one  as  a  person  and  respond  to  one's  ideas  and 
feelings;  a  feeling  of  belonging  and  acceptance  by  others,  such 
as  group,  family,  school  class,  team  and  peers. 

d.  A  feeling  of  positive  achievement,  success  and  pleasure; 
a  feeling  that  others  recognize  one  as  an  individual  in  one's 
own  right  with  unique  interests,  feelings,  ideas  and  skills. 

e.  Becoming  more  self-directing  and  less  dependent;  assuming 
more  responsibility  for  one's  own  actions;  feeling  more 
adequate,  confident,  self-sufficient  and  good  about  oneself; 
wanting  to  learn  on  one's  own,  to  create  and  express  one's 
ideas  and  feelings;  becoming  more  able  to  take  hard  knocks 
and  disappointments. 

*Maslow,  A.  H.  (ed.).  Motivation  and  Personality.  2nd  ed.  New  York:  Harper  &  Row,  1970. 


Societal 
Needs 


School 
as  a 
Society 


These  physical,  intellectual,  social  and  emotional  needs  are  the 
motivating  forces  within  the  individual.  In  addition,  there  appear  to  be 
critical  periods  and  relationships  in  the  developmental  sequence  of 
individual  needs  with  many  of  these  critical  periods  occurring  in  early 
life.  Therefore,  careful  attention  must  be  given  to  meeting  these  needs  if 
school  programs  are  to  be  effective  and  relevant,  for  it  is  believed  that 
children  who  see  themselves  as  worthy,  wanted  and  desirable  normally 
will  learn  more  readily  than  those  who  see  themselves  as  unworthy, 
unwanted  and  undesirable. 

This  feeling  of  being  worthy,  wanted  and  desirable  can  be  realized 
only  in  relation  to  the  society  in  which  one  lives.  Since  the  individual 
and  society  are  constantly  interacting  with  each  other,  each  is  being 
shaped  by  the  other.  The  dynamics  of  this  interaction  demand  that  the 
goals  of  education  consider  both  the  needs  of  the  individual  and  the 
needs  of  society.  Society  rightfully  expects  the  school,  in  cooperation 
with  other  agencies,  to  make  its  contribution  to  the  fulfillment  of  the 
certain  basic  needs.  Among  them  we  find  the  following: 

a.  Nurturing  a  healthful  and  productive  environment. 

b.  Preparing   members   to   assume   useful   roles   and   perform 
necessary  services. 

c.  Developing   modes   of  effective  communication   among   its 
members. 

Developing  a  set  of  common  ideas,  meanings  and  procedures. 
Limiting  through  law  and  convention  the  range  of  behaviour 
of  its  members. 

Establishing  procedures  to  ensure  its  continuity,  maintenance 
and  improvement. 


d. 


r. 


Finally,  recognition  is  given  to  the  fact  that  those  who  spend  a 
significant  portion  of  their  day  in  the  school  society  are  members  of  the 
larger  society  as  well.  For  the  school  this  means  recognizing  the  pupil  as 
a  member  of  society  who  is  not  only  being  prepared  for  life  outside  of 
and  after  school  but  who  is  also  living  life  while  at  school.  For  the  pupil 
it  means  responding  to  the  opportunity  to  accept  increasing  respon- 
sibility to  the  school  and  to  the  larger  society  of  which  he  is  a  member. 


GOALS 


Status  of 

Goals 

Statement 


In  a  world  characterized  by  rapid  change,  yet  counterbalanced  by 
stabilizing  influences,  education  must  provide  opportunities  for 
students  to  meet  individual  and  societal  needs.  This  statement  of  goals 
is    intended    to   give   direction    to   the   development   of  educational 


programs  for  Grades  I 
needs. 


XII  which  will  assist  in  meeting  that  dual  set  of 


As  the  variety  among  individuals  and  societies  is  broad,  no  attempt 
is  made  to  place  the  goals  in  any  order  of  importance.  Such  priorities 
might  more  appropriately  be  made  at  system  or  school  levels.  Despite 
the  absence  of  stated  priorities,  none  of  the  goals  are  to  be  deleted  but 
complementary  goals  may  be  added. 

In  this  regard  goals  concerning  the  relationship  of  people  to  a  deity 
will  have  special  significance  for  certain  populations.  Other  goal  areas 
may  be  of  prime  interest  to  other  groups.  Nevertheless  the  goals  which 
follow,  combined  with  such  complementary  goals  as  may  be  deemed 
necessary,  form  the  basis  for  directing  the  educational  endeavours  of 
schools  and  school  systems. 

Finally,  subsections  under  each  goal  are  not  meant  to  be  inclusive 
but  indicative  of  the  intent  of  the  goal. 

1.  Learn  to  be  a  good  citizen. 

a.  Develop  an  awareness  of  civic  rights  and  responsibilities. 

b.  Develop  an  understanding  of  the  Canadian  and  other  forms 
of  government. 

c.  Develop  a  feeling  of  cultural  identity  and  heritage  at  national 
and  international  levels. 

d.  Develop  an  attitude  of  respect  for  public  and  private  property. 

e.  Develop  an  understanding  of  the  obligation  and  responsibil- 
ities of  Canadian  and  world  citizenship. 

2.  Learn  about  and  try  to  understand  the  changes  that  take  place 
in  the  world. 

a.  Develop  ability  to  adjust  to  the  changing  demands  of  Can- 
adian society. 

b.  Develop  an  awareness  of  and  the  ability  to  adjust  to  a  chang- 
ing social  and  physical  environment. 

c.  Develop  understanding  of  the  past,  identity  with  the  present 
and  the  ability  to  meet  the  future. 


3.  Develop  skills  in  communication  (listening,  speaking,  reading, 
writing,  viewing). 

a.  Develop  skill  in  understanding  the  communication  of  others. 

b.  Develop  ability  in  communicating  ideas  and  feelings  effect- 
ively. 

c.  Develop  skill  in  oral  and  written  languages. 

4.  Learn  how  to  organize,  analyze  and  use  information  in  a  critical 
and  objective  manner. 

a.  Develop   ability   to   organize   information   into   meaningful 
categories. 

b.  Develop  ability  to  apply  scientific  methods  in  the  pursuit  of 
and  analysis  of  knowledge. 

c.  Develop  skills  of  thinking  and  proceeding  logically. 

5.  Learn  to  respect  and  to  get  along  with  people  of  varying  beliefs 
and  life  styles. 

a.  Develop  appreciation  and  respect  for  the  worth  and  dignity 
of  individuals. 

b.  Develop  an  understanding  of  functions,  responsibilities  and 
achievements  of  various  societal  institutions. 

c.  Learn  to  take  into  account  the  values  of  others  when  making 
personal  choices. 

6.  Learn  about  the  world  of  work. 

a.  Develop  a  feeling  of  pride  in  achievement  and  progress. 

b.  Develop  the  ability  to  use  information  and  counselling  ser- 
vices related  to  career  decisions. 

c.  Develop  skills  basic  to  the  world  of  work. 

7.  Develop  management  skills. 

a.  Develop  an  understanding  of  economic  principles  and  respon- 
sibilities. 

b.  Develop  skills  in  managing  natural,  financial  and  human 
resources. 

8.  Develop  a  desire  for  learning. 

a.  Develop   intellectual   curiosity   and   eagerness    for   lifelong 
learning. 

b.  Develop  a  positive  attitude  toward  learning. 

9.  Learn  how  to  use  leisure  time. 

a.  Develop  interests  which  will  lead  to  a  wise  and  satisfying  use 
of  leisure  time. 

b.  Develop  a  positive  attitude  toward  participation  in  a  range 
of  leisure  time  activities  —  physical,  intellectual  and  creative. 


10.  Practice  and  understand  the  ideas  of  health,  fitness  and  safety. 

a.  Develop   an   understanding   of  good   physical   and   mental 
health  practices. 

b.  Establish  a  good  physical  fitness  program. 

c.  Establish  sound  personal  health  habits. 

11.  Appreciate  culture  and  beauty  in  the  world. 

a.  Develop    creative    self-expression    through    various    media 
including  the  fine  and  practical  arts. 

b.  Develop  special  talents  in  the  arts. 

c.  Cultivate  appreciation  for  beauty  in  various  forms. 

12.  Develop  basic  and  special  knowledge  competencies. 

a.  Develop  understanding  and  skills  in  the  use  of  numbers, 
natural  sciences,  mathematics  and  social  sciences. 

b.  Develop  a  fund  of  information  and  concepts. 

c.  Develop  special   interests  and  abilities. 
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